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Site Context and Highlights
Mimili Anangu School is located in a remote community in the far northwest of South Australia in the Anangu Pitjantjatjara
Yankunytjatjara Lands. Mimili is approximately 1350kms by road from Adelaide, including 200 km on unsealed roads.
The community has a population of approximately 300 people, and student enrolments fluctuate between 55 and 65. The
school caters for students from birth to Year 12. It includes a school-based preschool and playgroup. Most students' first
language is Pitjantjatjara or Yankunytjatjara. English is frequently only spoken at school. The transience rate is high as the
school can have students who attend for periods of days or weeks and then return to their home communities. The school has
an ICSEA score of 625, and is classified as Category 1 on the DECD Index of Educational Disadvantage. The median ICSEA
score across Australia is 1000. The school population includes 15 (25%) Students with Disabilities.
Each classroom has a soundfield system to assist instruction and learning due to frequent conductive hearing loss. Some
secondary students attend the Partnership secondary school Wiltja in Adelaide.
The leadership of the school comprises of the Principal in the 1st year of her tenure, an Anangu Coordinator in his first year
and a Student Learning Coordinator in her first year. The leadership structures did alter in the second semester, with the
previous principal moving on to another Anangu school, and the student learning coordinator acting in her place for 6 months.
The First Language Maintenance and Development program continued to implement the release of the languages section of
the Australian Curriculum. We worked with the Coordinator from AES office, the hub leaders and 5 AEW language instructors
to implement the units of work. Students and AEWs responded enthusiastically and are learning skills to read Pitjantjatjara
texts with comprehension. We are working on employing an AEW2. Mimili community is supportive and very positive about this
program.
The other Learning Area focus was the teaching of Mathematics. A consistent assessment process was developed and termly
moderation was introduced. This meant that teachers were developing a more consistent approach to assessing evidence of
learning and were collaboratively evaluating their task design.
In term 4 we saw the introduction of Professional Learning Communities where teachers engaged in an Improvement Sprint
model. Teachers trialled evidence based strategies and participated in a collaborative reflective cycle of improvement,
ultimately improving student outcomes in reading comprehension and oral language.
We ran successful writing moderation sessions with Fregon and Indulkana schools during which time we were able to highlight
our students strengths and areas where we need to focus on in the future.
During the second half of the year we had a strong focus on classroom management. We have introduced Classroom Profiling
encouraging a culture of open doors and collaborative practice. Teachers are profiled and reflect on the strategies they are
using and what strategies might further support the behaviour in their class.
We introduced a RAAP teacher in term 4 who worked with some of our most challenging students in a 1:1 context on literacy,
numeracy and wellbeing skills. We saw a dramatic decrease in admin time outs and take homes. These children were more
engaged in learning as well as the other children in class.
The preschool had a more consistent year, with a stable teacher and 2 AEWs. The AEWs continued to work towards their
certificate 3 in Children's Services at Umuwa and Mimili.
The Senior Secondary students had a successful year as we celebrated SACE Stage 1 completers, and Melissa Dodd received
the Trade Training Centre Student of the Year in Construction award. Secondary students gained valuable experience working
with Land Management on work place practices. Mimili also won the annual 'cook off' competition where students cook a three
course meal to professional judges.
Each term culminates in a celebration of learning evening in which classes share their highlights of the term. These nights were
well attended and community feedback is always positive that this is a good way to share learning.
We ran successful bush trips in which members of the community show our students traditional skills and listen to important
stories. The school participated in an inaugural community walk ‘pika wanti.’ The entire community walked approximately
40kms ending up at Victory Well. Men and women and children walked separately and engaged in various cultural activities
and story telling along the way. The walk went for two nights and three days and was heavily supported by CAMHS and
Skillhire.
The pool continues to be a favourite community resource for children and families. We held a swimming camp for 15 students
to Alice Springs to gain access to swimming coaches and compete in a carnival against Yipirinya.
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Governing Council Report
We have had 6 meetings this year and like talking about important things for our school. We supported the school closure days
and money story for the year.
Governing council agree that the highlight for 2017 was the community walk. The walk had two separate sides, a women’s walk
and a men’s walk, all ending up at Victory Well. Governing council enjoyed the telling of stories, bush food and walking
together.
Governing council have also been happy with the school’s progress in teaching Pitjantjatjara. Governing council think that the
school needs to have a strong focus on learning to read and write in Pitjantjatjara.
Governing council enjoy discussing AEW and student attendance. We are happy with the young team of AEWs at the school.
These AEWs can become the future leaders of the community and can be staff at the school for many years to come. Erin, the
previous school principal, left 6 months into last year and moved on to Ernabella Anangu School. Governing council are happy
with the new principal and believe that Justin and Amy have done a good job of running the school so far.
Governing council continue to look forward to contributing to the school’s finance story, school closure days and staffing.
Governing council like to represent the views and opinions of Mimili Community and enjoy supporting the school.
Tuppy Goodwin March 2018
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Quality Improvement Planning (Preschool)
The preschool is an exciting learning environment for our younger children. They are welcomed and excited to attend.
Partnership initiatives are being developed to attract and retain quality EY staff across the partnership.
We have continued to implement quality play based programs leading to and we are exceeding NQS. Preschool teachers work
closely with Early Years Leaders in the Anangu Partnership and have found the fortnightly teleconferences very useful to build
relationships with other staff while also accessing contextually relevant PD.
We have commenced the implementation of Preschool Numeracy and Literacy Indicators and the stories an example in the
indicators are providing rich ways of looking at, in particular, numeracy in the preschool. The high preschool attendance has
been maintained. Teachers have commenced reporting Literacy and numeracy indicators in Statements of Learning for all
preschool finishers. Culturally rich learning programs documented in learning programs and children have evidence of Literacy
& numeracy development in learning folders.
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Improvement Planning and Outcomes (School)
Mimili School continued to use its Site Improvement Plan in planning for improved student outcomes throughout 2017. During
our self review process at the end of 2017, we found that from our SIP, we achieved:
• The development of a whole school maths agreement with teachers understanding and implementing agreed mathematics
teaching blocks and coherent numeracy practice across the classrooms.
• Consistent maths assessment and moderation practices put in place. A summative maths data collection tool was developed
and termly moderation occurred using the tool.
• AEWs were taught and encouraged to teach the students the various mental routines and maths games. Termly sessions
were held to teach AEWs the mental routines and mathematical concepts to build their capacity and confidence.
• Literacy learning support occurred and offered students 1:1 literacy intervention using best practice scripts, and resources.
• RAAP program was introduced and developed for children with challenging behaviours in term 4 in consultation with our
behavior coach.
• Introduction of PLCs at the site and partnership level relating to reading comprehension and oral language to improve
consistency of practice in these areas.
• Assessment deadlines maintained and used for planning and individual student literacy goals.
• One Plans updated every 5 weeks and displayed in a ‘student friendly’ way for students to better track their own goals and
achievements.
• Development of weekly Pitjantjatjara language lessons and support of 10 language instructors to deliver lessons.
From our external review recommendation of: Improve teachers’ capability to apply the Essential Skills for Classroom
Management to their daily classroom’, we have since had our Student Learning coordinator trained to develop staff to become
profilers. She ran 8 professional development sessions on the essential skills of classroom management to equip teachers
with the best strategies to manage student behaviour.
Other strategies that we did not achieve, but looks forward to including in our 2018 SIP are:
• Greater understanding and development of formative assessment practices in mathematics.
• Deeper understanding of the role of reflection in the maths block.
• Maths data collection researched, trialed and intervention program developed.
• Greater consistency of practice in the Big 6 across the school. A common literacy agreement developed.
• Greater communication between learning support and classroom teachers.
• Development of a cultural curriculum including traditional dance, and family trees.
• Consistency of early years practice from preschool through to junior primary.
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School Performance Comment
In 2017 we used Scorelink to capture the data and this has proved to be useful in keeping staff on track with recording in a
central repository, supported PDP conversations with teachers and importantly the data is used to differentiate the learning
daily in classrooms. Teachers reported expectations around curriculum planning being high and the roles of Student Learning
Coordinator and providing feedback to practitioners has been effective.
As a school that often has fewer than 20 students eligible to sit NAPLAN in each year level, small changes in the
number of our students Improvement Planning Outcomes can cause large changes in the percentages shown in the NAPLAN
graphs. This makes it more difficult to use those percentages to draw reliable conclusions about changes in performance from
year to year.
In contextualizing the use of the assessments and standards data in the Anangu Lands Schools, schools have
administered a selected range of literacy and numeracy assessments to monitor and track the performance of learners
progressing and achieving at their year appropriate level in relation to the DECD standard of educational achievement in
Standard Australian English. The assessments include Concepts of Print, Phonological Awareness Skills Mapping, Running
Records, Progress Achievement Tests in Reading and Mathematics, Oxford Wordlists (Recognition & Spelling), Language &
Literacy Levels. In the synthesis of results for big picture whole school implications, the data demonstrates that our students are
making progress towards the targets.
When we look at the data for running records in our R – 3 student cohort we can see that only 2 students made progress. One
year 2 student moved up 5 reading levels, and another moved up 3. In order to use data for planning, we can use the
phonological awareness test to see greater growth and where the learning gaps are. We can see that every student made
progress in the phonological awareness test, with an average increase of 5 growth points.
In the years 4 – 12 cohort we can see greater growth in the running record data. Again the data indicates that every child is
moving up and working towards achieving their targets. One student improved 6 growth points, achieving the partnership goal.
Most students went up one growth point per term. Reading comprehension and fluency continues to be a focus for the upper
primary and senior classes.

Preschool Attendance
Year

Term 1

Term 2

Term 3

Term 4

2015 Centre

60.8%

66.4%

46.2%

58.8%

2016 Centre

31.4%

37.1%

32.5%

38.6%

2017 Centre

75.0%

65.2%

42.2%

55.5%

2015 State

92.4%

90.2%

87.8%

88.5%

2016 State

91.1%

89.6%

87.9%

87.9%

2017 State

90.6%

88.8%

86.7%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the DECD
Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations based on deemed attendance to actual
attendance using booked hours divided by attended hours.
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School Attendance
Year level

2014

2015

2016

2017

Reception

73.5%

43.9%

76.5%

78.5%

Year 1

80.9%

86.3%

45.7%

80.3%

Year 2

76.8%

85.7%

75.5%

70.9%

Year 3

71.1%

75.2%

67.0%

81.9%

Year 4

72.3%

80.3%

65.5%

81.7%

Year 5

84.5%

69.2%

61.9%

81.9%

Year 6

70.1%

71.0%

52.4%

76.9%

Year 7

74.1%

80.2%

65.4%

65.6%

Year 8

85.5%

81.4%

44.9%

79.1%

Year 9

84.1%

76.0%

68.3%

50.0%

Year 10

72.6%

41.5%

70.7%

61.8%

66.7%

67.9%

61.0%

Year 11
Year 12

75.1%

43.7%

63.3%

Secondary Other

77.8%

69.0%

100.0%

100.0%

Total

76.2%

69.1%

68.7%

75.1%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance Comment
There has been a significant increase in attendance from 2016, particularly from our students in year’s reception to
year 7. Attendance continues to be a community wide focus. The RSAS team are committed daily to picking up
students from their homes and transporting them to school. Each week students are rewarded at assembly for
attending 100% and at the end of the term students are rewarded for attending between 80% - 100% of the term.
Each teacher displays and updates attendance weekly in their classrooms and this data is transferred to the
community store. This allows families to be aware and be involved in supporting their children to come to school
more often.

Preschool Enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2015

12

14

13

17

2016

14

13

16

17

2017

8

12

16

18

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.
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Preschool Enrolment Comment
Preschool enrolments continue from our playgroup with the majority of families choosing to access preschool for
their Anangu children at 3 years old. This transition is strengthened by the strong relationship between playgroup
and preschool with family days and combined community events for opportunities for children to experience the
preschool learning environment.
Mimili continues to have a pool of transient children who travel with families from various communities and access
preschool when they are in Mimili. We strongly support visiting children to attend and work hard at sharing this
message with GC, staff and families.

School Behaviour Management Comment
The current policy consists of three components: the school values, known as STARS, which remind students of
how to show school behaviours, the corrective behaviour system and the positive behaviour system. The corrective
behaviour system sets out the processes and responsibilities to address negative behaviours. The positive
behaviours apply to each classroom whereby staff members notice, explicitly name, describe and reward positive
behaviours. This system promotes a consistent approach with greater emphasis on supporting students to ‘own’
their behaviour. If students are ‘exited’ to the office from their classrooms ‘Time Out’ reflection, in language and
English, with visual scaffolds. Mimili has developed a system of re-entry involving families.
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Client Opinion Summary
Staff:
Staff reported on a positive school culture. Many staff commented during their PDP conversations that they are
happy to come to work and feel valued as member of school staff. AEWs commented that they like being a part of
a positive team and enjoy coming to work everyday. Staff continue to comment during behavior review meetings
that challenging student behavior continues to be a major stressor and that the behavior system currently in place
needs ongoing improvements. Staff feel happy and want to continue with the leadership structure of principal,
Anangu coordinator and student learning and behavior coordinator. Mimili continues to be a social hive and
teachers enjoy this aspect of work.
Students:
During a student voice survey we ran in June we asked students what their favourite subjects were and what they
wanted to learn more of. Students reported that they want to learn more Pitjantjatjara, culture and maths. They
want to go on more camps and bush trips. Students favourite subjects continue to be swimming, PE, art, maths and
Pitjantjatjara.
Community:
Community members highlighted concerns around young boys engaging in drugs and alcohol. A community walk
was then planned and lead with the support of the school and other service providers in response to these
concerns. The camp was based on culture, education and student wellbeing needs. Community were extremely
happy with the result and enjoyed having the opportunity to teach students traditional stories and dance.
Community members would like to see another camp happen in the future.

2017 Annual Report to the Community

9

Intended Destination from Preschool
Feeder Schools (Site number - Name)
1527 - Mimili Anangu School
Total

2015

2016

2017

100.0%

100.0%

100.0%

100%

100%

100%

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry.
Source: Preschool Data Collection, Data Management and Information Systems.

Intended Destination from School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

13

41.9%

Other

1

3.2%

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

1

3.2%

Transfer to SA Govt School

15

48.4%

Unknown

1

3.2%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2017.
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Destination Comment
100% of Preschool children continued to Mimili Anangu School in their foundation year. These children are all
residents of Mimili. Many of the children who leave the school enrol in other Anangu Lands schools, while the
majority of the students enrolling interstate as a destination, have moved to Northern Territory, Pt Augusta region and
Adelaide. As there were no year 12 SACE graduate students during 2017, there is no data on school finishers
gaining employment.

DECD Relevant History Screening
The Anangu Lands partnership of schools continues to contribute funds to the employment of a dedicated screening
officer for Anangu employees. Mimili school contributes $5000.00 p/a to the role.
Due to the length of time some screening processes may take, employees are encouraged and supported if
necessary, to begin the application and renewal process six months in advance of employment or expiry. All
employees at the school have a Relevant History Screen.
An electronic data base is kept of all employees, visiting specialists and volunteers and their current Relevant History
Screen status and expiry dates.
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

15

Post Graduate Qualifications

1

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

8.0

1.0

2.0

0

8

1

2

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Financial Statement
Funding Source

Amount

Grants: State

1,901,410.03

Grants: Commonwealth

110,720.16

Parent Contributions

0

Fund Raising

0

Other

0

2017 School Annual Report: Tier 2 Funding Report*
Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2017 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and RAAP teacher employed in term 4 to support children with challenging behaviours Significantly reduced amount of time
Engagement
and NIT teacher using designated time to deliver a literacy intervention program.
outs and student take homes.
Targeted Funding for
Individual Students

Improved Outcomes for Students with N/A
an Additional Language or Dialect
Improved Outcomes for Students with Students with disabilities supported in classrooms by AEW or SSO to support
Disabilities
their engaement with learning. Funding was also used to maintain sounfield
systmes throughout the school.

Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy
Targeted Funding for
Groups of Students

Program Funding for
all Students

Other Discretionary
Funding

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant

The partnerhsip implemented a FLO program with 6 Mimili successful applicants,
programs were developed to engage these young people in short TAFE courses
and programs both in Mimili and surrounding communities.
FLMD coordinator was allocated to the Eastern Hub, she worked together with
Partnerhsip coordinator to develop learning programs for first langauge teachers.
Capaicty building of these staff members was provided through on and off site
training, release was provided to resource this.

Students with 80% or above
improved at least one reading
record.
-Re-engagement of 6 young poeple
-Increase in AEW confidence in
leading lessons in Pitjantjatjara
-Increase in educator confidence in
teaching mathematics

A focus on mathematics in 2017 provided an opportunity to build capacity of
Anangu and teaching staff.

Australian Curriculum
Aboriginal Languages Programs
Initiatives

N/A

Better Schools Funding

Better schools funding was used to build capacity of Anangu and teaching staff,
both on and off site training provided opportunitiues to strengthen effectiveness of
classroom practice.

Specialist School Reporting (as
required)

N/A

Improved Outcomes for Gifted
Students

N/A

Primary School Counsellor (if
applicable)

The funding for School Counsellor was used to support specific time for principal
and student learning coordinator to be on behaviour support.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Increased attendance of Anangu
staff

Behaviour management processes
followed, and family meetings
occurred

2017 Preschool Annual Report: Improved Outcomes Funding
Improved Outcomes Category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Briefly describe how the 2017 funding was used to improve the relevant DECD Standard of Educational
Achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

learning experiences focus strongly on literacy and numeracy. A focus for the EALD cohort is
Oral Language development both in English and Pitjantjatjara. This is evident during groups
times where oral language is strengthened through singing, shared reading and games.
Learning folders track emergent literacy growth through the use of photo stories, and childrens
work over the year.

Vocabulary development, AEW lead
shared reading in Pitjantjatjara too
assess children's vocabulary
development and comprehension

One Plans developed for all children, incoperating goals set with families and support services
for literacy, numeracy and wellbeing.

Family engagement strengthened.
Transitions strengthened and historical
goals shared with teacher. Support
services work with the set goals.

Oral Language agreement developed for the partnerhsip of schools. Professional development
facilitated for EY educators, release time for capcity building and team planning for AEWs and
teachers.

Transition for children to other
preschools in APY

Improved ECD and Parenting Outcomes
(Children's Centres only)

Improved outcomes for children with disabilities

Improved outcomes for children with additional
language or dialect

* The DECD Standard of Educational Achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

